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EDITORIAL 


hope devote the next special number ‘Adult 
Education’. Contributions practical nature are invited this 
subject with particular reference the place the school adult 


education. 


Will readers also give their opinions the following: (i) How 
would you deal with child who habitually stays home the days 
his weekly tests? (ii) Could you give brief outline plan for teaching 
civics children between and years age? Answers should not 


exceed 200 words. 


Contributions must reach the Editor eight weeks before the date 


publication. 
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cation elsewhere unless and until has been 
definitely rejected TEACHING. 
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copyright. 
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any 
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GEOGRAPHY WALL MAPS 


MACMILLAN AND CO., LTD., are agents for and 
Johnston’s Wall Maps. The following series are available: 
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AND 
Political and Physical-Political mounted cloth, rollers and 
varnished. Rs. each. 
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India from 327 B.c. 140 
Map. II. India,under the Gupta and Harsha Empires, 320-647 


Map. III. The Growth and Decline Muhammedan Power 
1000-1526. 
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Map. VI. The Development British Power. Rs. each, 
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Combining the power the vivid impression 
actual seeing and the spoken word, the motion 
picture today, the most powerful medium for 
all branches education. Whatever your 
purpose, teaching schools colleges edu- 
cation the public civics, hygiene health, 
you can depend upon ripe experience 
this line, for giving you not only the right equip- 
ment and material but also valuable advice. 
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help you achieve the results and 
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The main concern the volume, however, with their way life and 
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vorous plants, and those adapted for special types environment, are all described. 
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ment migration, and how their behaviour directed instinct and 
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think Professor Hamley, three things stand out clearly 
mind: his practical skill teacher, his life-long quest for new 
knowledge and education, and his capacity make and 
retain friends. Into all these aspects his life went also the quality 
that makes thorough gentleman. 

Professor Hamley’s first appointment the field education was 
principal the Secondary Training College, Bombay. 
was there for period only five years gave definite shape 
teacher-training the Bombay Province, which has retained ever 
since. Being good teacher himself, did not content himself with 
merely administering the college giving few lectures. guided 
and observed number practical lessons. was joy see 
Principal Hamley stepping Method Master when inexperienced 
inadept pupil-teacher went off into the wilderness through the 
lecture-method, through ineffectual attempt follow new 
technique that had been first suggested him the Method 
Master. Principal Hamley’s interference the lesson was joy the 
pupils this school, and most helpful demonstration both the 
teacher concerned and the observers. did not quarrel with the 
teacher the classroom nor did confuse him. Not that never 
found fault; the post-mortem that followed lesson, sometimes 
said the lesson had been ‘wooden’. Nevertheless his criticisms were not 
resented, for the criticized student was the whole assured that the 
remark had not been made hard taskmaster but gentleman 
who had his best interests heart. 

his lectures, too, demonstrated some the devices that 
good teacher should follow. the points made were set 
the blackboard that the end every lecture the teacher-students 
had front them well-balanced summary written bold, easy 
and beautiful print script. 
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Professor Hamley was life-long student. His work London 
and his year Columbia University, New York, were the result 
his enthusiasm study the latest developments educational thought 
and practice. studied new methods and wanted others share his 
joy this pursuit. When was his student 1925-6 was not 
well acquainted with the Gestalt school psychology. The next 
year when met him spoke about new school 
that had arisen. When was India, did not speak much 
security one the fundamental needs the child; later, laid 
considerable stress it. Whenever anyone planned new project 
new method the practice education whenever anyone 
developed new emphasis educational theory, Professor Hamley 
was interested it. often told us, his students, the story- 
method teaching beginners read, distinct from the word-method 
the sentence-method which and Mrs Harper were trying 
introduce the Village Teachers’ Training School Moga. 
was interested the story-telling method popularized Indian 
Sunday Schools its secretary Annet. was his enthus- 
iasm for all that was good new methods education and 
psychology that made him the welcome friend and 
distinguished men and women who carried researches psychology 
England. Though was not specialist psychology when 
started his career teacher education, was well versed 
different fields psychology Jater years that his favourable opinion 
foreword him new book was generally regarded 
sufficient guarantee the soundness the views presented it. 

speak Professor Hamley friend joy me. was his 
student twenty-five years ago, and continued meet him occasion- 
ally until went London member the staff the University 
Institute Education. Even then, continued give his help 
and advice—by writing foreword book mine and his great 
interest the Department Psychology and Education which 
took charge towards the end the Second World War. Indeed, all 
his students found friend him, and those who showed any spark 
independent thinking creativeness delighted his heart and did 
all could encourage them further effort. young student, 
year senior me, spent lot time and money conducting 
mental tests. One day was passing Hamley pointed 
him and said: ‘He has done more work this line than have done.’ 
Another student, classmate mine whom saw great promise, 
was loved him almost son, and later years more than 
justified Hamley’s faith him. Once Hamley pointed out 
another student me, with the words: ‘He one the brainiest 
men have come across.’ Such appreciations from senior friend 
called forth the best from his students and instilled them love 
both for their work and their teacher. 

Even after had left Bombay, kept alive his love for this 
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country. took particular interest all Indian students and 
particularly those from Maharashtra. 

extract from article ‘Formal Training’ contributed 
the British Educational Psychology 1936 particularly 
applicable him. ‘It not Latin which avails, but Latin studied 
person named John, under the inspiration teacher who 
appreciates his subject, and able successfully convey his appreci- 
ation others.’ Professor Hamley was loved and respected his 
students for his enthusiasm for his subject, and through the regard they 
had for him they were able reap the fruits learning one subject 
with him other allied subjects. 
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America the pass mark examinations and tests may high 
per cent. India commonly per cent and sometimes 
low per cent. What exactly does this difference mean? first 
sight looks standards America are very much higher than 
standards India, but this really so? the purpose this 
article suggest that even there are some differences between 
standards learning the two countries the real difference lies the 
concepts evaluation that these two pass marks denote. the 
belief the writer that the pass mark has definite effect upon the 
type examination set and consequently upon the type teaching 
given and the kind learning encouraged. 

Many will ready concede that low pass mark encourages 
satisfaction with low standard work, satisfaction which spreads 
spheres outside actual classroom work. remember many years 
ago trying make student dissatisfied with cheap guide-books and 
notes which placed much reliance. pointed out several 
inaccuracies and finally referred the many misprints which disfigured 
the pages. ‘But, \ladam,’ was his somewhat surprised reply, ‘what 
can you expect for Re. 1-4?’ this willingness accept low 
standards accuracy and scholarship among even educated people that 
dangerous. is, course, most serious when the more 
intelligent are easily satisfied with work which can have made little 
demand them, for not only the country robbed the excellent 
work, which their native endowment they should capable, 
but continued satisfaction with low standards they become incapable 
doing first-class work themselves and cease able distinguish 
between the good and the shoddy. This, course not true every 
intelligent student for every teacher knows those who enjoy their work 
and want well, and every examination list shows proportion 
first classes; but there should more students than there are with 
real appreciation high standards. 

all sides hear criticisms the examination system and 
the gradual lowering standards. The per cent pass mark 
cited result the lowness the standard. ‘No one could accept 
per cent pass mark unless standards were low.’ Whether this 
mark proof low standard not debatable point. What 
want suggest that the pass mark much cause result 
low standards, and that this low pass mark which is, part, 
responsible for bad examining. Bad examining, its turn, leads 
bad learning. 

good examination should several things. should spread the 
examined well, discriminating clearly between the good, the average 
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and the poor. should test the examinees’ grasp 
rather than their memory details. When the pass mark only 
per cent what effect happens? hear complaints that questions 
the mathematics paper are often ‘trick’ questions involving compli- 
cated and unrealistic calculations. Why are such questions set? May 
not one reason that examiners have realized that with such low 
pass mark students would pass straightforward paper when they 
had really very limited ability? Such questions based fundamental 
principles instead mental gymnastics would not discriminate be- 
tween the average and weak students. Therefore, since the examiners 
are not empowered raise the pass mark they are obliged make the 
questions more difficult. Let transfer the argument another 
subject, for example, history. fair examination would aim testing 
the students essentials, knowledge the most important events, 
some understanding their significance, their grasp the relationships 
between various events. Where questions are confined these 
not difficult for students with only the most sketchy grasp essentials 
acquire marks, and here again there little discrimination be- 
tween the poor and the average students. Again, cannot raise 
the pass mark the only solution for the examiner set questions 
which involve knowledge the less important details. Where the 
type examination one that requires one-word one-sentence 
answers the result can ludicrous, for the examiner may find 
himself examining details and, for want time, omitting 
question fundamentals. criticism not farcical may 
sound first. recent School Leaving Examination Modern 
History syllabus covering the main world movements since the 
Renaissance, the only question Napoleon was ‘What 
name the island which Napoleon was finally exiled?’, and 
the only question the British Reform Act 1911 was ‘Who 
was the Prime Minister when the Reform Act 1911 was 
When had marked these questions the examiner knew 
whether not student had these tit-bits information but was 
still completely uninformed whether not had any under- 
standing what Napoleon had meant the history Europe 
any grasp what the Reform Act was about. The danger such 
questions that they encourage the kind rote learning which 
concerned with accumulating miscellaneous scraps information 
without any understanding what is, and what not, important. 
Preparation for such examination involves training discrimina- 
tion values, most essential part education. Instead the 
valuable thought that which likely asked the 
examination, 

If, however, the pass mark were raised and questions confined 
what really important those students who had not sufficient grasp 
fundamentals would detected and there would longer any 
need invent trivial questions designed weed out the less able. 
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Too often questions School Leaving Examination paper are beyond 
what can reasonably expected school child. The question, for 
example, some English papers which the students are asked 
give the meaning short passage two sentences exercise 
that far too difficult for any but the most gifted. question this 
type encourages the learning heart numerous short two-sentence 
paraphrases given either misguided teacher pernicious guide- 
and note-books and gives little training real comprehension. Neither, 
since demands type expression beyond the ability pupils 
this age and familiarity with English, does lead any real training 
expression. 

important always ask the aims teaching subject, and 
then plan examination discover whether these aims have been 
achieved. per cent the people fail grasp even per cent 
what they are taught then surely something sadly wrong with either 
the syllabuses with the methods teaching. not however 
believe that our pupils really know little. believe that they 
were really examined fundamentals should find that they knew 
much more. teachers knew that their pupils would asked questions 
about the things that were really important they would spend more time 
over those, and the children would better taught. But teacher really 
feels free concentrate these matters when knows that the one 
question large topic may deal with unimportant detail, and so, 
instead driving home the chief points gives his students mass 
indiscriminate details and hopes that the right ones (from the point 
view the examination) will stick. not suggest that higher 
pass mark—say per cent—would solve all our educational problems, 
but believe that with such pass mark, and with the corollary that 
the questions should deal with fundamentals, should have more sanity 
about our examinations than present. 

One difficulty would course remain. the general knowledge 
subjects the number fundamental points which student can 
examined are not very many, and would comparatively easy for 
student memorize model answers all likely questions. Here again 
higher pass mark would help. any experienced examiner knows, 
not difficult detect memorized answer. Quite often the 
memorized answer slightly off the point. The examiner feels that the 
student has not really understood the question, but has caught one 
two words and produced from his store answers the one 
that seems bear the closest resemblance the question. There 
enough that correct this memorized answer make the examiner 
uncomfortable about giving less than per cent, but could quite 
happily give less than per cent. 

are test only fundamentals and make the pass mark 
per cent does this give sufficient scope the really gifted? think 
that must expect our gifted pupils scoring marks the region 
per cent instead now the region 60-70 per cent. 
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are used the idea that possible for the good mathematician 
score 100 Why should not possible this.in other 
Where the questions are such require skill selecting 
material and arguing case the superior student will always stand 
out. The real need the gifted student, however, for the 
opportunity work that really exercises all his powers. the 
realization this that underlies the provision the revised examination 
scheme England for pupils enter the School Leaving Examination 
‘ordinary’ level, ‘advanced’ level ‘scholarship’ level. The course 
main outlines the same, but presumably the examination papers 
are different. scheme has only just been introduced England; 
the results may have far-reaching effects, and should carefully 
watched. 


JEAN FORRESTER 
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THE TEACHING Various Methods 
HISTORY Examined 


Tue historical knowledge which think desirable for children can 
imparted two ways: through the words the teacher through 
books and original sources. these the oral method naturally 
more suitable for the young. There are two essential characteristics 
good oral history lesson: wise selection facts, and ability 
impart these facts the most effective way. 

Principles Selection Facts. The choice facts important 
both from the point view educational aims and the abilities 
children. 

The facts selected must particular and definite rather than 
general and indefinite. Where the teacher aims imparting some 
general idea must illustrated particular facts. ‘Details may 
burden lesson and mere mental lumber the child even 
when learnt; but wisely selected, they will illuminate and vivify the 
stories the They may not all remembered, but this 
often little consequence, since are using them teach larger and 
more general ideas, and exercise our pupils’ imagination and 
stimulate their emotions. 

facts. The lesson must gradual development one more 
central ideas and not string facts with little connexion between 
them. This lack unity often conspicuous lessons dealing with 
great movements such the Reformation the Industrial Revolution 
where facts various kinds are massed together with little thought 
the confusion caused the child’s mind. Wherever possible the 
movements must centred round the great leaders and pioneers 
these movements. 

Principles Presentation Facts, Description and narration 
are the two main forms presentation. they overlap, they 
are used different occasions. The descriptive method 
employed when the teacher wants convey idea place, e.g. 
battle-field, feast, palace,a factory, temple, church, etc.; 
whereas the narrative method employed narrate story, event 
action. 

Description. When the oral work descriptive, the teacher aims 
creating clearly-conceived mental pictures which are the result 
gradual development. should begin giving very brief outline. 
works his description the details are gradually added, the 
children, the picture their minds. the description, however 
methodical and graphic, does not contain any event, will fail its 
purpose. Here see that description and narration overlap. 


Jarvis, H., The Teaching History, 127. 
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equally important that the teacher should keep view the 
mental capacity the children teaching. teachers often fail 
because have insufficient knowledge the mental content the 
not realize the narrowness meaning which 
words have for the young. ‘Perhaps the greatest difficulty teaching 
young children that teacher and taught almost speak different lan- 
guages, for though they use the same words, the meanings implied are 
far from being the same. One can never give good oral teaching until 
one has mastered with approximate accuracy the real speech one’s 
pupils, that one knows what kinds meaning one’s words will call 
their 

Supplementary Aids Description. the things described are 
much beyond the range the pupils’ experience and imagination (in 
which case their mental pictures are likely either shadowy and 
indistinct greatly distorted) the teacher may use models and pictures 
give definiteness the visual imagery the pupils. 

The really intelligent use models and pictures requires good 
deal effort the part both the teacher and the not 
enough just exhibit picture model with very brief commentary 
about it. picture and the model are representations and not 
reproductions the real thing.’ For instance they only represent the 
real shape the object and order get correct idea the real 
object the pupil should taught estimate the real size and 
imagine his mind the object and not the representation. ‘The 
process arriving conception size needs the careful attention 
teachers. ‘The child Chicago school who expressed the opinion 
that cow was animal about the size mouse” had reached 
entirely reasonable conclusion. She had observed her school 
reader picture cow and picture mouse, and the one was 
fact about the size the other. Having seen mouse, but never 
cow, she naturally adjusted the pictures her image 

Pictures and models should used only when the teacher feels 
that mere verbal account not enough create accurate mental 
pictures the pupils’ minds. wrong notion that every historical 
topic should illustrated models and pictures; that would 
making fetish useful principle. must also beware making 
too much use this aid, for that case the historical study may 
degenerate more less into passive survey illustrations. 

Besides pictures and models, teachers may occasionally employ 
maps and blackboard sketches. and sketches, unlike pictures 
and models, not represent objects, they represent relations between 
objects. Maps and sketches are not employed ‘give definiteness 
mental imagery’ the pupil but enable him understand and 
remember important historical facts. ‘Maps and sketches should 
general aim simplicity and should avoid all unnecessary elaboration.’ 


Welton, J., Psychology Education, pp. 349-50. 
Johnson, H., Teaching History Elementary and Secondary Schools. 
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map should constructed focus attention upon the special 
facts immediate concern the lesson. This end often best 
attained suppressing all other details. 

Narration. Narration most useful, but very difficult method 
teaching history, the teacher has see that the pupil remains 
mentally agile, exercises his imagination and attempts see his mind 
the scenes and the actions the story though were actually 
witnessing himself. 

The teacher should divide the narration into five parts. Introduction, 
development, climax, decline climax and the end. the introduc- 
tion should state briefly what the story about. slowly and 
systematically should develop the story series connected 
episodes which lead the climax, the decline and the end. 
out, the pupil’s anticipation must work. should made 
predict the further course the story. may done asking 
questions, but the story very interesting the teacher should not 
interrupt it. 

For narration the teacher should have fluent command language 
and ability adapt voice and manner suit the subject-matter. 
teacher who cannot forget himself and become truly dramatic lacks one 
the essential qualities for telling good story.’ should also 
have thorough command the facts that they can recalled 
without effort hesitation the story proceeds. Unless the teacher’s 
knowledge full and sound there probability that the facts will 
not arranged the most suitable ways. often story marred 
the teacher remembering important incident too late and attempt- 
ing insert when has proceeded too far. 

This oral method description and narration should sometimes 
‘developmental’ and sometimes purely informatory depending upon the 
pupil’s previous knowledge and experience. the first case the 
teacher supplies the fundamental data and then, course 
questioning, leads the pupils make comparisons with other known 
data, draw inferences and build such new facts the data may 
warrant. ‘The lesson becomes co-operative. the second case the 
teacher does practically all the building and the aim questioning 
the main make sure that the pupils are following and under- 
standing the facts. 

Supplementary Aids Narration. purpose the narrative 
method make the pupil visualize the entire episode and also 
induce his mind the emotional states the characters portrayed. 
The teacher will well avail himself certain other means besides 
verbal narration. Dramatization certain historic events (such 
historic trials, debates, and conferences) add the effect the lesson. 
Successful dramatization requires lot preliminary preparation; if, 
however, the teacher enthusiastic about his work this supplementary 
aid will bring him good results. Children will find keener interest 
his lessons and their knowledge historical characters and events 
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will more perfect than otherwise. This point very forcefully 
stated Hasluck Teaching History (p. 63) where 
says: ‘For those teachers whose bent lies somewhat the direction 
the drama, will prove one the most interesting and pleasant parts 
the history course, and they will have the satisfaction knowing 
that while giving rise very considerable amount pleasure all 
who are concerned the work, they will also most decidedly 
contributing the consolidation the historical knowledge their 
pupils, and the stimulation and development further interest 
history.’ 

Dramatization two kinds, prepared the class, (b) taken 
from historical play. The former very often becomes more 
recreative and interesting, but also involves great amount effort 
the part the class. First all the pupils will have estimate 
the suitability the events dramatized. ‘Then they will have 
discuss what characters are introduced, what actions are 
depicted, and what speeches are made. far possible the 
scenario should written the talented pupils, but under the 
supervision the teacher. ‘Teachers, who wish experiment this 
direction and are need suggestions, may refer the section 
‘Dramatized History’ The New Teaching, edited John Adams. 

Another device for recreating the past make children write 
imaginary letters. Let them, for instance, imagine themselves 
living Delhi 1857 and let them write some imaginary friend 
London account the major events and how they might have 
been affected them. Their letters though imaginary have 
based historical study. 

necessary point out that the teacher not supposed 
employ all the aforesaid methods and aids every lesson. Dramatiza- 
tion and writing imaginary letters cannot fitted into the history 
period; they require extra time. the lesson proper teacher may 
select suitable methods and aids his own discretion accordance 
with the nature the subject-matter, the needs the children and his 
own capabilities. 

The Textbook Method the Teaching History. 
may used either the chief method teaching history only 
supplementary aid oral lessons. the olden days 
relied mainly the textbook method. ‘The teacher’s duty ‘began 
with the assignment certain number paragraphs and pages and 
ended with the the lesson. ‘‘After the battle the king 
went—John you may on.” After John had gone for some 
minutes was relieved “next”, who his turn was relieved 
and the end the lesson. The ideal was reproduce 
the exact words the textbook, and was mainly concession 
weaklings that the pupil was allowed sum his own words 
the 


1Johnson, H., Teaching History Elementary and Secondary Schools. 
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The general method employed most teachers present 
the oral method explained the previous section; but there are 
still some old-fashioned teachers who recommend the textbook method 
with some slight modifications. Hasluck recommending the 
textbook method the book already mentioned, says: ‘The main 
facts history can obtained reading hearing; the 
textbook and the word the teacher are the two main factors 
instruction these elementary particulars. these two factors, the 
most efficient will the textbook.’ describes his textbook method 
follows: ‘The book may read aloud round the class studied 
silently; perhaps the first method the better, opportunity given 
for explanation any words that are unfamiliar the pupil and 
for elucidation any reference that may difficult grasp. The 
less satisfactory the book, the more call will there for such com- 
mentaries and explanations. just well that before proceeding 
any further discussion illustration the points dealt with, the 
matter presented the text should thoroughly learnt and mastered, 
test questions either oral written being given ascertain that the 
work has really been done.’ This new textbook method some 
extent less repulsive than the old ‘memoriter method’, and yet 
this way teaching cannot grip the interest and attention young 
minds and such should rejected unsatisfactory. 

The Textbook asa Supplementary Aid. not disfavour the 
use textbooks altogether. Textbooks may employed supple- 
mentary aids oral lessons. They may either precede follow the 
oral lesson. ‘If the children have general textbook, the teacher can 
set topics studied preparation for oral work, which case 
interest will created the subject and preparation made for the oral 
lesson. after lesson, questions and topics can set order that 
knowledge gained may revised and The teacher teaches, 
the textbook summarizes, refreshes the memory, fixes names and dates 
and general helps the pupil keep his bearings. 

order that textbook should serve successful supplementary 
aid, should good textbook. 

Qualities that Make Good Textbook. 

(i) The most important point about history textbook should the 
accuracy its facts. For this very necessary that the author should 
recognized and unbiased expert the subject. Experts are mostly 
specialists particular problems periods history, even they 
are likely inaccurate not unbiased when they write general 
textbooks. This difficulty could avoided number experts 
co-operated the writing particular textbook. 

manner, facts should episodes from the life stories great historical 
characters and should not mere abstract accounts. These facts 
should particular and definite and there are any general factual 
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statements made they must illustrated particular events 
and incidents. 

(iii) The language the book should specific and not vague, parti- 
cular and not general, concrete and not abstract, and last, but not the 
least, lively and inspiring. 

(iv) the beginning the book, there should table contents 
with complete analysis the book, every chapter should headed 
outline the contents, each paragraph should have short 
heading and there should also brief marginal notes. the end 
every chapter there should for exercises all sorts, 
reproductive, imaginative, dramatic and manual. 

(v) The author should give specific references for further reading 
and stimulating extracts from original sources. should also illumi- 
nate his facts pictures, maps and sketches. And lastly there should 
complete index the book. 

order make intelligent use the text the pupil should 
learn how use the index and contents the book. Where 
possible locate topic simply referring the index, the teacher 
should not give the page number, etc. may even prove useful 
sometimes set exercise which will involve intelligent use 
the index. 

The Source Method Teaching History. source method 
new fad the teaching world. According this method the child 
not hear history from his teacher, nor learn from his 
textbook, but has discover himself from the original sources 
applying the same methods that the scientific historians use. The 
protagonists this school, however, warn against thinking that 
children are turned into historians. quote from Keatinge, 
English exponent this method: word explanation here 
needed. possible and suitable derive portion our method 
from the scientific processes the historian, but must not 
imagined that the aim convert schoolboys 
Children are only initiated into the technique historical research. 
‘What really takes place widely different. ‘The boy given problems 
and exercises devised that they suit his strength and cultivate 
certain activities and powers.’ may given couple conflict- 
ing documents describing the same historical event and may asked 
apply simple criterion accuracy and sincerity and pick out the 
true facts, may required study two documents giving 
different views about character and may required rationalize 
the conflicting accounts, else may have summarize and extract 
salient points from series loose, verbose involved statements’. 
The teacher will have train him the method. 

The source method described the previous paragraph does not 
seem one suitable for teaching history young adolescent 
minds, The critical faculty and reasoning powers the adolescent 
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are very immature and undeveloped, and this way learning history 
will too much strain for him. Also this method does not 
satisfy all the psychological needs the growing child. The adolescent 
requires food for healthy emotions and inspiration for higher conative 
life, but the source method fails supply it. 

Though reject the source method teaching history, may 
amply benefit from the use various sources like documents and 
monuments supplementary aids, the oral lesson. Befofe starting 
the lesson teacher may read passage topic, during the 
lesson may read piece from document, illustrate and give 
sense historical reality the point question. After the lesson 
over sources may studied order revise and extend the 


-knowledge acquired during the lesson. also quite useful take 


children museum place historical interest such monas- 
tery, church castle see the ancient monuments for themselves. 
Objects and places with historical associations are like pictures and 
models which help reconstruct the past. But here the teacher will 
have guide attention examination those things because 
children are likely miss the essential points observed. 

Both textbooks and sources, therefore, are useful supplementary 
aids oral lessons history. 
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SOCIAL UNIT nota Part-time Job 


* 

Tue ideal the social life school, also any other social 
organization, should naturally liberal and comprehensive; that 
say, should conceive its members human beings with thoughts, 
feelings and emotions, whatever may their position life. 
should exclude anything that may make the pupils servile anything 
that may discourage the growth the best that them. is, 
therefore, once non-individualistic, encourages initiative and 
discards self-advancement and is, naturally, most important instrument 
for character-building. also classless society for the simple reason 
that draws its members from varied walks life and home condi- 
tions, age when the instinct companionship the strongest, 
and social position counts for nothing. 

Every school-going boy girl essentially conscious belonging 
two societies, the home and the quite natural, however, 
that the conception the school society can better developed 
the boarding school, because ‘the welfare the community depends 
largely the organization the hours outside this classroom’. Home 
and school, therefore, monopolize the boarder alternately, while the 
day-pupil belongs them both simultaneously. this case, therefore, 
every activity pursued out school hours encroaches his leisure 
and clashes with the arrangements home. Here difficult problem 
which confronts us. 

Now let see what happens Indian schools regarding this. 
own schooldays there was social life school except for some 
the playing-fields and that too for only three hours week, out 
which least once week was always absent owing some ‘event’ 
home. During recent however, have noticed, great 
pleasure, that schools have started regular extra-curricular activities. 

During stay abroad had the good fortune coming into close 
contact with the corporate life many schools, specially the King 
Edward public school Southampton. that school the concen- 
tration corporate activities the school (other than games) one 
two afternoons the week considerably eased many difficulties. 
Pupils these days usually remained school for early tea 
followed various corporate activities, and special arrangements were 
made for the journey home those pupils who lived distance. 
these activities the teachers and the pupils (seniors and juniors) met 
equal footing without ceremony any sort. Such contact not 
very much encouraged our schools, with the result that ordinarily, 
the teachers, and specially the head teachers, are beyond the pupils’ 
reach. rigid and insuperable barrier separates the teacher from the 
taught. The relationship not one friendship and mutual regard 
but that the ‘ruler’ and the ‘ruled’. ‘The teachers seem sit like 
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the ancient gods upon the top Mount Olympus looking with 
‘supreme disconcern and lofty dignity’ upon mute, trembling and 
admiring pupils, standing attitude reverential awe the foot 
this mountain. While not deny that proper respect should 
expected pupils, feel that much good would gained 
teachers would condescend come down from their Olympian heights, 
and cease exaggerate the importance ‘sir’ and ‘yours obediently’ 
every occasion they are addressed pupils. 

not deny that both the home and the school contribute equally 
the education the young, but wish emphasize that the child’s 
schooling surely not part-time job and that does have more demands 
his emotional well his physical side than often realized. The 
home should, far possible, refrain from making social and other 
demands school-going children except holidays when the home 
environment has rightful opportunity for asserting itself. This requires 
from parents their understanding and sympathy for the work the 
school and, possible, their moral support. People who refuse 
render this help should, the interest their own children, send 
them boarding schools whose number bound increase free 
India. French and English schools attach great deal importance 
Parents’ Associations and other similar organizations which the 
aims and plans the school are discussed. Increased support also 
being given such institutions the other side the Atlantic. And 
see reason why also should not introduce similar devices into 
our schools that the pupils may breathe freer and fresher air. 
copy others may seem confession weakness some, but appears 
me, should appear all right-thinking people this country, 
that there nothing but immense and incalculable benefit 
derived from such healthy, rational and laudable imitation, provided 
that the copying not done blindly merely for the sake imitating 
Western institutions. have invincible faith this conviction and 
emphasize this with all the force command, since personal 
experience has convinced that our children are not infrequently 
kept from school, and more particularly from attending extra-curricular 
activities, such trivial excuses the visit relative the prepara- 
tion special dish. The success Parents’ Associations Western 
countries urges plead earnestly for their wider use India. 

must obvious all that the success certain aspects the 
social life schools depends very largely the adequate provision 
playing-fields and school buildings and also their availability 
outside regular school hours. Speaking buildings and playgrounds 
must state, frankly, that our average schools are most deficient 
this respect. have come across many schools where there 
environment. Our hostels usually lack common-rooms and facilities 
for indoor games. better schools, big assembly halls are provided 
but they are generally reserved for functions such the annual prize 
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distribution. wish press, therefore, for the provision students’ 
common-rooms, equipped with journals, magazines, and newspapers, 
easy-chairs and indoor games. Such rooms should open for most 
the day and students should encouraged use them. Teachers should 
have access them that they may mingle with 
their students, not teachers, but friends. ‘To mea hostel without any 
such provision seems little better than jail. Further, should like 
see the introduction school-dinners least once term. 
every boarding house common dining-room where the students can 
take their meals together great necessity. 

Some people fear that all this may lead disorderly society. 
should like correct this impression. When speak the school 
society, speak ordered society, and this naturally 
implies that there are certain rules and regulations obeyed 
all students. But believe that such rules should not many 
number and that their purpose should easily understood the 
students. Regarding the nature such rules cannot better than 
quote the weighty opinion the Consultative Committee the Board 
Education (England): only rules that seem necessary 
are those compelled the nature the school building and surround- 
ings, those essential for the promotion the health and general con- 
veniences the school community order that the work the 
school may best carried on, and those that aim serving the 
structure reputation the school society.’ These rules should 
themselves help and not hindrance useful life, and 
seems that they may long way towards teaching youth something 
about the value order and discipline civilized life. 

useful step forward may yet taken letting the students share 
the government the school and also the formation school 
rules. this connexion should like see that students’ body 
(composed senior boys only) tries all cases irregular 
and gives its verdicts the headmaster who may deal with any case 
that basis. personnel this body should, course, changed 
regular intervals order give opportunities many 
possible. And after certain time school rules may also made 
such bodies, subject, naturally, the approval the staff. 
this way, hope, may provide scope for the exercise responsibility, 
drive, initiative and public qualities which are the very life- 
blood ordered life. ‘These experiments were enthusiastically 
commended American headmistress who had achieved 
much success and gratifying results introducing these methods into 
her school. She made rule entrust group 
girls ‘powers action and within defined sphere’. The 
use such devices may also made individual class- 
rooms and games’ organizations. contrivances are used our 
classrooms some extent the monitors, but personally 
think that out-of-classroom will much more useful 
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and this connexion would advocate the abolition the old 
tradition staff supervision games and athletic tours and staff 
management school parties and other functions. The pupils should 
such occasions completely freed from the leading-strings the 
teacher, because excessively teacher-ridden pupil cannot develop his 
personality the fullest 

Boy Scout and Girl Guide movements also offer vast field for 
pupils gregarious tendencies. ‘To mind the most important 
these the boarding school where there better ground for such 
training. life schools India characterized its utter 
simplicity and rigidity, and colleges the exuberance its luxuries 
and liberties. ‘The sudden change atmosphere colleges proves 
invariably very intriguing the pupil just out school. school 
hostels the students’ life one comparative hardship. The equip- 
ment the buildings provides pleasant endowment and addition 
the harsh rules under which student has live often make him 
dissatisfied rebel, eager defy rules whenever occasion arises. 
him the outside world pleasant haven from which the school 
authorities are keeping him away. When emerges from this 
cloistered existence, often takes deep plunge into what believes 
‘life’ and sometimes never rises correct and true sense 
values. state affairs most shocking. gulf between 
school and college life must narrowed. pupil should entrusted 
with responsibilities that may prepared for the struggle life 
come. 

The English public school House system may well adapted 
our conditions and requirements. Under this system pupils are 
assigned particular House for the whole their school life and the 
House becomes permanent group within the school. Properly devised 
and maintained such House should have the psychological advantage 
being the larger hostel school unit, reproduc- 
ing its student-run organization the main features the school and 
hostel organization, and has the practical advantage extending the 
opportunities for students run competitive games and activities 
within the school. 

Some time back speaker educational conference London 
declared: ‘Our job train children not led.’ rightly 
believed the cultivation qualities leadership. This true 
every country the world. The English have found remedy their 
prefect system, but recently headmaster declared: ‘We want more.’ 
The points have enumerated above decidedly help such training. 
While may take advantage the prefect system need more substan- 
tial and all-round training. For such training valuable background 
essential. Modern history and regional and economic geography make 
noteworthy contribution. Weekly talks current affairs, generous 
supply local and foreign newspapers and periodicals light 
nature and society for senior students which discussions all 
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manner subjects may take place, may prove very profitable. all 
these ways pupils may begin regard service useful outlet for 
their energies, and our part will sending them out into the 
world with mission useful work. 

Some may wonder whether not relegating the teaching staff too 
much the background. But the function the staff should one 
inspiration and guidance and certainly not control, least outside 
the classroom. Student activities should planned co-operation 
with the staff, and the staff should always hand avert any 
serious catastrophes. Minor catastrophes may dealt with the 
students themselves, their experiences are real. 

long list out-of-class activities can drawn up, among 
the most important being (i) daily assembly students and teachers 
before school hours, (ii) games, (iii) lectures and debates students 
and staff, (iv) music parties both formal and informal, (v) short plays 
staged students, (vi) picnics and visits places interest and im- 
portance, (vii) short school rambles and camps, (viii) school clubs and 
societies, (ix) hobbies such photography and stamp collecting. 
Such activities need not restricted school personal interests 
but should aim rather enlarging the students’ vision. 

some European schools the tutorial system, under which certain 
number students all ages and all interests are put charge 
member the staff, has proved useful. The teacher has keep 
close contact with the pupils his group and watch their all-round 
progress throughout their school career. While agreeing with the 
utility such system principle, think that periodic change 
teachers- and students- incharge, from one group another would 
tend expand the pupil’s outlook and enrich his experience. Much 
that good this system depends the attitude and behaviour 
the teachers-in-charge. ‘The system the modified shape suggested 
may profitably adopted our schools. 

school society founded the lines have indicated above may 
help make its members regard themselves valuable members 
the community and this would help eliminate the inferiority complex. 
Loyalty the school and its members, pride the school and its 
achievements and esprit corps will ordinarily follow such training 
and the scope these sentiments will broaden the students advance 

What have said above applicable both boys’ and girls’ schools 
and perhaps with some modification co-educational institutions 
which there are not many our country. Boys’ and girls’ schools, while 
useful their own way, lack the broad outlook co-educational 
institution which, without any exaggeration the differences 
sex, man comes know woman member the same society. 
The question co-education has always been controversial and 
intriguing one but while space does not permit dealing with 
with any degree adequacy present, should like remark that 
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co-educational institution, naturally created and maintained, can prove 
source the highest and widest social, academic, cultural and 
also moral training. helps abolish the one-sided attitude boys’ 
and girls’ schools which often member the opposite sex 
remains mystery the other. 

feared some that social activities school involve high 
expenditure and increase the pupils’ personal expenses and 
school fees. Perhaps the few public schools that exist India and 
indulge ‘Etonian’ traditions give exaggerated and false impression 
actual facts. Such schools cannot serve models for Indian needs. 
Their public-school training plays havoc with the ideals Indian life 
and culture and, result, their students find difficult adjust 
themselves life its bare realities leaving school. want our 
children Indians and not hybrids. Unless this spirit prevails 
these schools they have claim national recognition. 
consequently necessary that our teachers while they may have the 
benefit foreign training and experience must remain heart real 
Indians. 

MaTHUR 
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PLEA FOR Teach Children 
NATURE STUDY and Deduction 


* 


NaTURE very words hold fascination, portraying 
they the study nature all its aspects. subject vast 
and unending that possible for most only touch its 
very fringes. ‘There always something new, something strange, 
something fascinating for watch have once learnt the way 
see our surroundings. Nature study does not mean just another 
subject mug for examinations, just more facts crammed 
into heads already overfull. means learning take intelligent 
interest our surroundings, observe the things around and 
draw logical conclusions from the facts observe our everyday 
life. feel that are normally intelligent know which film 
showing certain picture-house; which shop may expect 
receive the best value for our money; which route must take 
travel train bus certain destination. And how have 
achieved these bits knowledge? Through using our powers 
observation and deduction. could not find out all these things 
for ourselves should consider ourselves decidedly lacking intelli- 
gence and very helpless, for the ability observe one the 
essentials life; gift which generally find most highly 
developed those who are most successful life. 

How often find, however, that highly intelligent and observant 
people fail direct their powers observation the beauties 
nature? Nature our doorstep—in India fact all too 
often our houses some form another. not need 
abroad, even the Himalayas Cape Comorin, study 
nature. can leave that tothe experts who are specializing 
some particular aspect the subject. We, ordinary, everyday folk, 
can find plenty interest and absorb our attention within 
very small radius our homes, even live city like Bombay. 
wonder how many know the names and flowering seasons 
all the trees that pass each day, even all the flowers that grow 
our own gardens? How many know the birds see and hear 
around us, and the wonderful story bird migration? notice 
when migrant birds arrive and leave each year, even notice that 
certain birds are absent for several months stretch? watch the 
insects that lead their lives our gardens, fly into our houses the 
evenings? give thought the way they live and the food 
they eat, try discover which insects are friends enemies 
our gardens? There enormous field material spread out 
before us, and can find much interest choose turn 
our attention towards it. 

Now let consider how can inculcate interest nature 
our children, for the earlier the interest aroused the deeper and 
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more lasting will become. Psychologically well-known fact 
that during his early years the small child asks questions about every- 
thing sees. Everything new and strange and interesting him and 
wants know the ‘why’ and ‘wherefore’ all: much so, that 
the unfortunate grown-up—mother, big sister teacher—frequently 
becomes exasperated, and either answers random definitely does 
all her power stop the endless flow questions. This thirst for 
knowledge, however, natural instinct which, treated rationally, 
sensibly and patiently, the basis learning; and the mother and 
later the teacher can really make honest attempt satisfy the child’s 
curiosity, she leading the time when the child will able 
his own answers, either through his own observations through 
recourse reference books. If, however, the early questions are 
checked abruptly the child’s desire gain knowledge 
from the start, for children are extremely sensitive, and they meet 
with scant response they soon give the futile attempt learn 
because the adults around them have shown clearly their unwilling- 
ness co-operate. 

The small child, too, acquisitive nature. finds all sorts 
treasures the course his walks. feather, wild 
flower, coloured leaf, sea-shell—all these are treasures the tiny 
tot, and they can either form interesting topics conversation, they 
can the cause acute disappointments and frustration the adult 
fails realize their importance the child’s mind. is, know 
only too well from personal experience, very trying find caterpillars 
crawling over the table, expected put with jam-jars 
tadpoles one’s drawing-room, and have one’s drawers littered 
with pebbles, shells, berries and the like. There are very often times 
when the long-suffering mother feels that quite beyond her 
really interested feeding greedy young crow that has been 
rescued from the cat! However, one mother, and one really 
keen encouraging the interests one’s children, and teaching 
them kind dumb creatures, one just grits one’s teeth and says, 
well, they will soon 

And what the nature study taught the school? 
have stressed before, nature study should not just another subject 
for cramming from notes and textbooks, and examination should 
set this subject. The argument that children will only work 
there the incentive examination the end does not hold 
water. Any subject which presented interesting way will 
capture the interest the pupil, examination examination. ‘The 
aim the teacher throughout should encourage the powers 
observation her pupils and widen their interest their surround- 
ings. the Nursery School and Kindergarten have found that 
successful method adopt encourage the children bring 
whatever they find school, hold informal conversation about 
the specimen, first gleaning the facts which the children can put 
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forward and then adding little these facts. table may set 
aside nature-study table; non-perishable specimens may form the 
nucleus the class museum, and the children should trained 
print neat lables for each specimen, for example: ‘SPARROW’s WING 
FEATHER: Found Shanti her garden. January, 1950.’ 

Live specimens, such caterpillars tadpoles, may kept 
glass jars, also labelled, and the pupils should taught care for 
them, providing them with fresh food and water required. Live 
specimens which cannot kept should discussed class and 
returned their natural surroundings. Kindness and the proper care 
dumb creatures should stressed whenever possible. 
scrap book drawing paper and box coloured crayons should 
kept the nature table for daily diary jottings the children’s 
observations. 

Nature study should continue these lines throughout the 
lower school, retaining its original aims developing interest and 
observation and giving outlet the children’s love collecting. 
the time they reach the first standard, the pupils should able 
write and illustrate their own diaries nature observations and 
the museum should important feature every classroom. 
Collections may made pressed ferns and leaves, giving rise 
discussions different types leaves and flowerless plants. Sea- 
shells, different types stones, grasses, and birds’ eggs (the last with 
warning about the cruelty destroying nests and taking more 
than one egg from each nest) can all have their place the museum 
table. Seeds may grown class, and, space allows, children may 
allowed have their individual gardens. Class pets, such rabbits 
and guinea-pigs and fish, may kept, for children absorb naturally 
healthy attitude towards the facts life from watching the lives and 
reproduction their pets. Reference books birds, animals and 
insects, trees and flowers, and good pictorial encyclopedia should 
have important place the classroom bookshelf, and children 
should encouraged consult them freely. Visits the Zoo and the 
Natural History Museum will prove great value this stage. 

And now the nature-study teacher. have talked great 
number teachers and they say, rule, ‘But how can teach nature 
study like ourselves not know much about the subject 
and very often the children will bring specimens which know 
nothing about. can give formal lessons the cat, dog, crow and 
rabbit, but just not know the local birds and insects and flowers.’ 
answer this argument is: not try teach; learn with the 
children; find out together all you can about the specimens. 
are times when the children get quite thrill realizing that there are 
still things learn when you are grown up, and that even teacher has 
not yet imbibed all the knowledge there the world. Above all, 
show that you are interested and that you too are keen learn, and 
that you appreciate their efforts bring specimens. 
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The Natural History Society Bombay now making great efforts 
help teachers fit themselves teach this vital subject, and have 
always found the Museum officials more than ready help anyone 
who wishes ask question any aspect nature study. The 
Museum gallery talks for schools have shown conclusively that children 
are extremely interested the subject and that they are prepared 
sit and listen for hour end and then ask for more. Let 
then, parents and teachers, try cater that inherent interest and 
provide such groundwork that the interest will retained all through 
life that the future generation will less dependent the artificial 
entertainment provided the cinema and the club. 

Doris FERREIRA 
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THE PLACE 
LEARNING ENGLISH 


Tue problem the place illustrations the learning the teaching 
English foreign language has yet envisaged its entirety, 
and the possibilities have, afraid, not been fully explored. 

hold that illustrations and drilling together and linking them 
both would great value and importance. Drilling may 
employed against background illustrations. Pictures should have 
aim, should precisely drawn, and drilling should the point. 
Drilling should varied, though limited compass time. 
should have direct bearing the subject. should linked with 
interest and should not monotonous. 

This drilling has conducted without its inevitable sequel. 
woodwork the success drilling lies boring. But language 
teaching, drilling has done without boring, and the extent 

Let illustrate point with passage from English reader, 
which given below: 

‘What this? This box. This cart.’ Without doubt, 
there some confusion the mind the author, any rate 
has not fully examined the position. 

another place the same book find: ‘Is this eye? Yes, 
eye.’ have reason doubt the capacity intelligence 
the author but wonder whether has tried logical 
psychological. will not surprising the same sort thing 
found other readers also. 

What the purpose the example have just given? course 
drilling. Drilling what? Not eye, but is. But eye repeated, 
becomes monotonous and mechanical and the purpose lost. 
the answer should ‘Yes, The inference that neither the 
logical nor the psychological aspect has been considered the above 
examples. 

The purpose drilling should definite. Not all the words 
require drilled the same time. One thing time should do. 
Either the preposition, the verb, the tense form, the number 
the noun, the number the verb, etc. all these are attempted 
the same time, the result will confusion. 

give below passage showing what drilling ought not be, with 
hint suggest how could improved. (The italics show the 
portion which should omitted the sentence improved.) 


the man putting his pen the table? 
Yes, putting the pen the table. 


the man putting the pencil the table? 
No, not putting the pencil the table. 
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What the man putting the table? 
putting his pen the table. 


Who putting his pen the table? 
The man putting his pen the table. 


putting his pen the bench? 
No, not putting his pen the bench. 


Where putting his pen? 


Whose pen putting the table? 
putting his pen the table. 


Drilling should proceed psychological lines. When drilling 
important, things that are not ordinarily shown pictures, will have 
illustrated. The question may raised whether there 
need for picturization and whether pictures cannot replaced 
demonstrations. Whatever can demonstrated need not illustrated 
pictures. This dictum has long held the field, and has been 
accepted more less axiomatic. 

This would appear logical. But certainly not logical assume 
that whatever logical also psychological. Foreign language teach- 
ing has proceed more along the lines psychology than along the 
lines logic, any rate the early stages. Considered from this 
point view, instruction with the aid pictures the early stages 
bound more impressive, more effective, more permanent its 
results, and the same time more interesting and more successful 
than instruction without pictures. 

Thus erroneous conception that demonstration can easily 
replace illustration. The fact the matter that pictures, provided 
they are carefully planned and deftly executed, suggest, impress and 
interest the learner and what more, fix and help retain the 
idea way which the teacher cannot. The teacher not always 
with the child even supposing remembers all that teaches. 
Demonstration not always possible and sometimes neither the teacher’s 
oral explanation nor his demonstration retained the child’s mind. 
teacher’s manner gestures and his explanations laborious drilling 
all rendered transformed into pictures longer way teaching 
than anything else. Very often the language teacher lets himself 
his speech. Whatever comes uppermost handy and ready for use. 
Some restraining influence needed pull him up. Planned, precise 
illustrations tend weed out the spurious plants that thrive the 
soil the teacher’s zeal words and gestures. 

The teacher his anxiety impart instruction drill both, 
times, overdoes his part. expression, his gestures, his posture, 
his voice, all are employed language lesson, well-meaning (not 
well-knowing) teacher exhausts himself. Either uses too many 
words, sometimes too difficult ones, employs extravagant gestures. 
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picture for that matter assists the teacher explanation and 
drill, and the same time robs the drill its monotony and rouses 
interest. the teacher’s absence too picture operates strengthen 
and supplement his effort and correct his error. curbs his 
exuberant fancy, corrects his mistakes and carries his work. 
co-ordinates and integrates the teaching process. 

From where will these pictures available? course, the 
versatile teacher can rely his skill drawing but the majority 
teachers have rely other sources. thoughtful creative author 
aided clever artist will make valuable contribution English 
teaching the early stages. 

The teacher should also take advantage the facilities that are 
available. Thanks the cinema, the child’s vision being enlarged. 
When sees picture his mind opens and his imagination 
stirred. This should exploited suit the language lesson. book 
reader there ought close linking words with pictures. 
The author, say, becomes creative artist and the teacher 
interpreter. When word spoken read, the picture should help 
achieve more complete apperception that word. the pictorial 
aid sought and supplied the association ideas and apperception 
are rendered clearer, stronger and more reliable. Considered from this 
point view also, pictures illustrations must deemed beneficial. 

VENKATARAMAN 
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UNDERSTANDING World Community 


* 


Tue idea world community stronger today than any time 
the past. dare not say that world community exists today, but 
the idea there, and ideas that shape the world. who gives 
rise new and creative idea does, the final analysis, more 
practical piece work than one who administers part the world 
accordance with customary rules. The world community still 
the idea stage; but this idea bound get stronger and richer and 
take more definite shape the years come. 

The remarkable thing about not that weak and helpless 
is, but that live idea and that pulsates with vast possi- 
bilities. The infant baby helpless and should given nourishment 
and tender care; too the idea world community. Among the many 
things that serve nourishment intend deal here with only one, 
namely inter-cultural understanding. Let think few things that 
promote inter-cultural understanding, which its turn nourishes and 
strengthens the idea world community. Important primary 
education is, should recognized that the pattern education 
the highest rungs the ladder education should designed 
guarantee new outlook world problems those who are going 
the teachers tomorrow. This the burden recent publi- 
cation, Education and World Tragedy.' The author, Jones, makes 
strong plea for the training specially qualified staff teachers 
who should teach classes (or puts it, graduate 
schools). important that such people should possess not only 
mastery one two special subjects but should have sound know- 
ledge the development representative forms Government and 
close acquaintance with the history and present position Russia, Asia, 
well the social sciences generally that deal with personal 
relationships modern 

Such college teachers the future should much-travelled people. 
Exchange professors becoming practice among some the more 
advanced Others have more limited, unilateral, 
arrangement which they make provision for professors from other 
universities come over and deliver lectures their own. Equally 
useful the exchange students though this even more diffi- 
cult bring about than the exchange professors. But migration 
students from one country universities other countries—without 
necessarily insisting exchange students—is easier manage and 
does take place fairly large scale. Students from India and China 
and other Eastern countries have been going thousands the 
universities and technical institutions the West for higher education. 
The rush students from the East other countries, especially 
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Britain and America, great that university authorities those 
countries not find easy give them admission and accommodation, 
especially they are confronted with the problem providing for the 
continuance education those young men and women who had 
discontinue their studies during World War II. One striking feature 
this vast flow students that has been all towards the West. 
Those the West have never thought desirable that their 
should spend few terms countries the East. The acquirement 
freedom India has opened the eyes thinkers the West 
regard the importance studying the life and culture people 
the East. 

true that the global nature World War brought young 
people both Eastern and Western countries into contact with one 
another, and that this contact pulled down some extent the wall 
prejudice that existed the minds many before they left their native 
This did not, however, constitute systematic effort 
the part the people the West give least some their young 
folk opportunity make close study Asiatic countries. 
interesting notice that this however now being thought some 
leaders America today. The Methodist Mission America has 
project this nature hand. their official memorandum 
said: ‘For several years many the finest India’s youth have been 
studying the United States. They have been well received the 
American people. They have been ambassadors good will, awakening 
everywhere lively interest and admiration for independent India. 
They have contributed the enrichment the American outlook. This 
process reminder that men are citizens One World. But this 
must two-way process, for important that American youth 
know Asia first-hand. view this, fifty young persons, just 
graduated from colleges, went out the summer 1949 work three 
years Japan. They have already captured the imagination and 
affection the Japanese people they labour side side with their 
Japanese friends the reconstruction that war-stricken land. 
leading mutual enrichment life for all involved. 

‘We would like propose that fifty young Christian men and women 
from the United States give themselves for three years service with 
Indian friends. want feel that they would welcome, for 
they are come will with spirit humble service and 
desire co-operate with free citizens free nation. They would 
come serve hospitals, high schools, colleges, hostels, 
rural projects, social service.’ 

All travel, should admitted, not equally valuable but even 
those who not have particularly inquiring mind may carry impres- 
sions that are useful dispelling false notions that might have existed. 
Those who travel with view entering into the ‘thought-world’ 
other countries and are interested their cultural, artistic and 
spiritual heritage are the best advocates and architects 
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understanding. Such persons try master the language the country 
they choose live in, and are able enter into intimate contact with 
the spirit its people way that those who not understand the 
language never can. Their influence all the greater when they 
translate some the works the countries visited into their own 
mother-tongue. 

Some the best students foreign languages and literatures may 
not able travel extensively. Whether they travel much not, 
those who translate the works that exist another language even 
greater service inter-cultural and international understanding than 
those who visit another country and their return give reports 
speech writing what they saw and heard. Asa Polish lady who calls 
herself Umadevi, says her introduction Polish Short Stories: ‘The 
deeper study literature and art other nations, the endeavour enter 
into the moods and ideas expressed its poems and prose works 
something more than pleasant occupation, the shortest way 
bring the nations nearer each other, bridge the gulf that seems 
often separate them, build yet strong bridges 
sympathy and understanding. Without cultural links and ties 
international organization can last, “security can ever 
What any ordinary traveller sees hears what happens 
present and the surface, and may not able give true 
picture things the right historical setting; while those who translate 
the works outstanding writers foreign country make acquaint- 
with something that expresses the very heart the people, their 
inner life. Especially this the case when what translated some 
work abiding interest, something that has stood the test time and 
has moved the thoughts, fancies and emotions generations people. 
the best ways promoting international understanding and pre- 
paring the way for the effective functioning world community the 
translation the great works one language into other languages. 

talk Western civilization, which not exclusively that 
England France Germany This civilization has been 
deeply influenced and great extent moulded works origin- 
ally written the Greeks and the Romans, and the Hebrews 
Asia Minor. India has about one-sixth the population 
the whole world, and the people speak about dozen well-developed 
major languages and much larger number dialects. Still India 
whole possesses unmistakable Indian culture. This due the 
influence the great works Sanskrit which learned men all parts 
the country study, and their influence has been vastly extended and 
deepened through the rendering some the best these works into 
Indian languages eminent poets and scholars hailing from different 
linguistic regions our sub-continent. some the best works, not 
only ancient India but also those that contain the thoughts and 
tions the leaders modern India, are translated into other languages 
the world and are given due publicity, will recognized that India 
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has immense contribution make the intellectual and spiritual 
well-being the whole world. The works Tagore and Gandhi and 
Nehru are translated into other languages and the result clearer 
understanding the part other nations what India stands for. 
Similarly India not know much the thoughts and ideals 
and intimate activities other countries. Our educated men and 
women know English well—surprisingly well: foreigners have been struck 
the mastery English possessed the men and women who have 
gone out lecture tours country’s formal informal 
representatives world conferences, But our learned men not 
rule know the thoughts Frenchmen and Germans unless they are 
translated into English, with the result that our knowledge the 
outside world very much affected English and American views 
and prejudices. Some educationists are the opinion that English 
should continue the medium education our country, least 
the university stage, for considerable number years more. This 
opinion unsound view, nor hold that English should 
continue compulsory language any stage our education. 
For what appears loss sure give course time 
much greater returns the form international and inter-cultural 
understanding. will good thing all our students who undergo 
higher education learn (you may make this compulsory, you like) 
some stage their education one foreign language, such Russian, 
French, German, Spanish, Chinese, Japanese and Persian, mention 
few, among which English should certainly have assured place. 
Such arrangement necessary order that may maintain 
efficient diplomatic and commercial service all parts the world. 
Apart from this very practical purpose, necessary that our people 
learn study the inner life—the thoughts and ideals and viewpoints 
other nations from translations made Indians directly from the 
original works, without the intermediary service English translations. 
There among scholars, believe, more intimate knowledge the 
United States the thoughts and viewpoints the eastern countries 
Europe than Great Britain and one reason for the admixture 
descendants immigrants from European countries. They are 
more closely touch with lines thought and studies the Contin- 
ental countries than are the Anglo-Saxons the Anglo-Americans. 
too India get more English translations modern continental 
works from America than from England. Those who understand the 
thoughts and aspirations nations and communities other than their 
own can play negligible role the project forming world 
community. When our thoughts are enriched from many sources and 
when our contact with the peoples the world are through our own 
study and understanding rather than through English translations 
India shall position serve this world community better 
than ever did the past, can hope under the existing 
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interesting note that Kolekar’s 
correspondence the congruency 
triangles and the construction based 
the proposition, published 
Vol. XXII, No. (September 1949) has 
provoked much thought. less than 
ten alternate proofs were received. Some 
them were Kolekar’s pro- 
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Data: ABC and DEF 
=DE (m) 


(The bisector (The bisector 


A 
Then, 


A A 
the bisector angle). 
Similarly DEF, drawing 


CORRESPONDENCE 


positions but lengthy, others were shorter 
but based formule beyond the grasp 
and understanding school 
publish below one alternative proof. 


Madukar Rao, Shivaji Park, 
Bombay, gives the following 


But EF, ES= SQ. 
BPR and EQS 
(given) 
(shown) 
They are congruent and 


A A 
PBR=QES 
A A 


ABC LEF 
AB=DE 
BC=EF 
ABC DEF 
This proof also leads easier method 
constructing given two sides and 
the length the bisector the contained 
angle. The proof may appear alittle longer 
but there room for confusion here 


the principles used are quite elementary 
and easy 
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Psychological Factors Education. 
pp. 318. McGraw-Hill Publishing Co. 
Ltd, 1949. Rs. 16-6 


Perhaps the first thing that will strike 
the reader opening this book the 
almost complete absence most the 
topics usually found books educa- 
tional psychology. Perception, imagina- 
tion, reasoning, attention, interest, instincts 
and sentiments are words that rarely 
appear. Astheauthors point out 
however, concepts the nature the 
learner and the learning process have 
undergone considerable modification 
recent years and the former concepts 
familiar the older teacher are now out- 
moded favour those presented 
this book. The fundamental concepts 
which this new psychology built 
are those needs the motivators 
behaviour, the importance person- 
determining the ways which essential 
needs are satisfied, and the necessity 
considering the child whole, his phy- 
sical and mental endowment, his social and 
emotional development, his experience and 
understood and adequate guidance given. 
The authors deal first with the organic 
needs and then pass the needs 
security, recognition, integration and 
individuality, showing how the child’s be- 
haviour may interpreted attempt 
satisfy these basic needs. They 
tion organic needs, and although one 
would deny their importance im- 
portant take seriously recent researches 
which show the rapid and sometimes 
permanent somatic deterioration which sets 
when the infant denied adequate 
emotional security. This not mentioned. 

There good chapter individual 
abilities and special needs. group- 
ings’ are criticized, but the same time the 
authors make quite clear the stupidity 
expecting all children the same class 
learn the same material the same rate. 
They criticize many general knowledge 
textbooks having vocabulary above 
the reading level those for whom they 
are intended, and suggest that one solution 


the problem different levels ability 
the same class might for the children 
use textbooks the same topics but 
different levels difficulty. 

The importance success the child 
discussed and our usual concepts 
failure and success subjected criticism. 
Should the child definitely limited 
ability who works capacity but yet 
still falls below the class average called 
failure? ‘It becomes relatively meaning- 
less attempt evaluate pupil’s 
progress for the year, for instance, unless 
you know his starting point and his 
The necessity for all- 
round assessment abilities and the 
careful keeping cumulative record are 
all emphasized. 

The reader will find the arangement 
this book stimulating. Each chapter opens 
with about ten ‘problems’, realistic and 
universal. Next follows discussion 
the psychology underlying these problems, 
and the chapters end with series ‘self- 
evaluation exercises’ which challenge the 
reader apply the psychological principles 
just discussed number classroom 
situations. Anyone who takes the trouble 
work through these exercises will find 
that has been caused think more 
deeply over the fundamental 
teaching and learning and pupil guidance 
than has for many long day. 


M.A., Ph.D. pp. Turn- 
stile Press, 1949. 7s. 


This book which every principal 
secondary school the Bombay 
State, may say the country itself, 
should requested read. Here 
modest compass Ralph has given some 
idea about the place the library 
school and the aims which should inspire 
the working and organization the 
library. 

the reviewer sees it, the school 
library has three main First 
the workshop the school which the 
class-teacher can refer and where the 
pupils can find material for their individual 
work, Secondly place where boys 
and girls can find new outlets for their 
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interests and perhaps lay the foundations 
retreat where children can develop taste 
for general reading guided wise and 
tactful librarian. doubt 
needs guidance for specific work, but 
happy who has opportunities just 
browse among books will, for this 
makes him turn things loves best. 
and such means does student dis- 
cover his her gifts and true interests. 

may perhaps sum all these 
functions saying that the library should 
the centre the intellectual life the 
whole school. it, students who have 
write essays, can for their material; 
others preparing for school debates can 
use for their work; class batch 
students going for country walk 
ramble can get information from about 
the trees they may see, the birds and 
rivulets they may come across. The 
library should thus used connexion 
with the curriculum, for reference pur- 
poses and for individual and group 
studies according schemes previously 
prepared. should supply books 
not only for the work the more 
advanced pupils but for all subjects 
all stages and thus should amplify and 
supplement ordinary classroom instruction. 
its recreational aspect, instrument 
for teaching the full and fruitful use 
leisure, ought provide opportunity 
for the development and following 
comfort personal and individual 
interests, 

Ralph’s first four chapters are 
devoted the development these 
aspects the school library. The next 
two chapters are about the technical as- 
school library. The last chapter entitled 
*The Links with Further Education’ 
makes attempt visualize the school 
educational system. There the end 
good bibliography. would well 
worth while for our schools acquire 
least some the books mentioned it. 

The plan the book concise and the 
presentation instructive. Indeed there 
very little the book with which one can 
differ quarrel. book altogether 
worthy attention all those engaged 
interested secondary education. 


Geography—The World Peoples. The 
New Educational Library. 
pp. 378. Odhams Press, Ltd, 
9-12 
This volume the New Educational 

Library valuable addition the scanty 
literature physical and human geo- 
written modern lines, brought 
up-to-date, and intended for the general 
reader well the serious student. Like 
the other volumes the series, has been 
prepared band scholars, who are not 
only experts the subject but masters 
the art making interesting for the 
ordinary The first two sections 
deal with land and water forms this 
planet, the fascinating subject weather, 
and the effect climate plant, animal 
and human life. Then follow number 
chapters the countries and the peoples 
the world, grouped together homo- 
geneous areas like Western Europe, 
English-speaking America, Monsoon Lands, 
there brief but absorbing account 
man’s struggle with his environment 
from the earliest times the present day 
and the geographical aspect his upward 
climb from barbarism civilization. 

was not possible for the distinguished 
contributors within the limited space 
allotted them full justice the 
important topics which they have 
written. Even cursory glance through 
the pages will reveal striking 
The chapter climate and life, for 
instance, requires much fuller treatment 
and though Norway figures eleven times 
the book, the Gulf Stream, which has 
made Norway what is, has not been 
mentioned even once. Again, since only 
the Monsoon Lands Asia have been 
selected for study, countries like Tibet, 
Iran and Afghanistan which lie beyond the 
range the monsoon winds, are disposed 
ever, the editors lay claim compre- 
hensiveness treatment. Here have 
admittedly but ‘series brief excur- 
sions’ into regions both known and 
unknown; and even where the region 
familiar, the approach original and the 
discussion stimulating. The maps, the 
diagrams and some the photographs 
the book constitute one its chief attrac- 
tions. careful study these alone 
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with their illuminating explanatory matter 
would education itself. for 
the style the contributions, the discern- 
ing reader will discover with surprise 
and pleasure how ten different scholars 
can write variety aspects 
geography with remarkable unity 
purpose and lucidity expression. 

There are, usual thin sug- 
gestive questions the 
end each chapter rouse your curiosity 
and valuable ‘Guide Further Study’ 
the end the volume help you set 
off new voyage discovery. The 
book should definitely the library- 
shelf every school and college. 

* 


Textbooks: Their Examination and Im- 
provement. Report International 
and National Planning and Studies. 
8’, pp. 155. Library Congress, 
Washington, 1948. $1-05 


examination, revision and im- 
provement textbooks national 
and international obligation the 
spiritual and political, cultural and 
material life the coming generation. 
The idea has met with almost universal 
acceptance, the importance has found 
general recognition, but only few cases 
have national programs been clearly de- 
fined, even less has there been successful 
integrated international action.’ 

This the conclusion Luther 
Evans, Librarian Congress, after 
studying the record official and unofficial 
prior 1939—which are 
summarized this report. Argentina and 
Brazil agreed 1933 purge their text- 
books topics which contribute excite 
the defenceless mind youth aversion 
towards any other American nation’, and 
Uruguay and Mexico later adhered this 
agreement. Between 1919 and 1939, 
Norway, Denmark, Sweden, Iceland and 
Finland also worked out scheme for their 
history and geography textbooks 
examined and approved Joint Com- 
mittee before publication. 

India some state educational authori- 
ties have shown their awareness the 
importance the problem banning 
the mention incidents likely embitter 
communal national feelings, but there 
yet machinery for the systematic 
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check textbooks from this point 
view. hoped that the Ministry 
Education will consider how ensure 
that the textbooks used the various 
states India, differing they must 
their emphasis the history and 
geography the region for which they 
are written, will nevertheless lay the 
foundations good-neighbourly relations. 
Not only should Tamil history book 
inoffensive student Andhradesh, 
but history India acceptable 
Pakistan, and vice versa. Just the South 
American and Scandinavian countries 
have, the absence universal agree- 
ment, started making bilateral pacts, 
hoped that India and Pakistan, 
better still the countries South-East 
Asia, will devise machinery for the scrutiny 
school textbooks international 
committee. 
* 


Arnold Son, Ltd, 9d. 


truism nowadays that progres- 
sive schoo) curriculum must provide for 
activities that give training democratic 
citizenship. the early stages, the pupil 
made realize the importance the 
agencies and institutions that make com- 
munity life possible through environ- 
mental study carried out means 
excursions the neighbour- 
hood. Later on, the practical knowledge 
gained this way has supplemented 
and illuminated careful study the 
social, economic and political relationships 
with which the pupil will concerned 
future citizen. 

The book under review may regarded 
give children about fourteen years 
age very brief outline different aspects 
community life Great Britain. ‘John 
Citizen’ stands for every Britisher. The 
author tells something about John 
Citizen’s work and his leisure, about why 
taxed and how uses his money, 
about his County Council, his Parliament 
and the laws his land. The language 
used simple and the different topics are 
introduced interesting but 
the treatment extremely sketchy. Even 
basis discussion the classroom 
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the matter provided very meagre, except 
perhaps the sections dealing with the 
British Parliament and the way works. 
There doubt that with fewer topics 
and description certain essential 
features, would have had clearer 


worker and law-abiding member his 
community. The illustrations are few and 
far between, and least half these 
could have been left out without affecting 
the value the book whole. 


Printed Hugh Warren the Wesley Press and Publishing House, Mysore City and 
published by Geoffrey Cumberlege at the Oxford University Press, Bombay 
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NEW EDUCATIONAL LIBRARY entirely new series volumes 
prepared under the Advisory Editorship Lord Gorell, C.B.E., M.C., 

M.A., assisted Advisory Council, including Albert Mansbridge, C.H., 
Hon. M.A., LL.D., Sir Cyril Norwood, M.A., Hon. Lit., Sir Charles Grant 
Robertson, C.V.O., M.A., Hon. LL.D., Strong, B.A., F.R.S.L., and 
Potter, C.B.E., M.A., B.Sc. The Library has cost over £50,000 prepare and 
the result over six years’ research more than 100 eminent scholars and 
experts. Here are the subjects 


ENGLISH : Language and Liter- 
ature. 


FRENCH : How to Speak and 
Write It. 


HISTORY: Mankind and His 
Story. 

PHYSICAL SCIENCE: Man’s 
Conquest of Matter and Space. 

GEOGRAPHY: The World and 
its Peoples. 


MATHEMATICS Theory and 
Practice. 


THE ARTS: Painting, Drawing, 
Sculpture and Architecture. 


GERMAN : How to Speak and 
Write It. 

BIOLOGY : The World of Living 
Things. 

LAW AND GOVERNMENT: 
Its Principles and Practice. 

ECONOMICS: Man and His 
Material Resources. 


PSYCHOLOGY: The Study of 
Man’s Mind. 


The New Educational Library covers wide field knowledge and the books 
while they have been planned up-to-date text-books for educational bodies, 
are also ideal practical guides for the individual reader. the conclusion 
each chapter, there are self-testing questions, detailed study guide, 
which includes full lists books for further reading, also incorporated. 


Over 3,000 illustrations, consisting drawings and diagrams, 


reinforce and add the interest the text. volume measures inches 
inches and contains 384 pages. has 416 pages). The Library 
uniformly bound blue bookcloth, with titles gold darker blue 
The dust jackets are attractive design and vary colour for each volume. 


Despite the high cost production, world distribution has made possible 
price these volumes Rs. 9-12 (Rs. 10-1 including sales tax), plus postage As. 12. 


Prominent professors India have written appreciations these valuable 
up-to-date works. shall glad forward descriptive leaflet and excerpts 
from these opinions, along with details special terms for educationists, 
receipt request from you. 


THE HOME LIBRARY CLUB 
“THE TIMES INDIA” 


BOX 702, BOMBAY 
13/1, GOVT. PLACE EAST, CALCUTTA 
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EXPERIENCED rinting ervice 
Highly efficient mechanical typesetting plant, and the 
latest machinery for economical and speedy production 


HEADLEY BROTHERS 


109 KINGSWAY, LONDON, 
Works: The Invicta Press, ASHFORD, Kent, England 


Educational and Technical Books Speciality 


BOOKS LASTING VALUE EVERY LISRARY SHOULD POSSESS 


LINSEED OIL AND ITS PRODUCTS—By VIDYARTHI, 
(Tech) A.H.B.T., etc. Oil Technologist and Chem. Engineer. This 
illustrated book, the only authentic publication the subject dealing mainly with 
conditions. excellent guide and reference book. Price Rs. 3-6. 
5s. 

BRAHM-ATITHI—A unique publication Gujarati the Great Poet 
Nanalal Kavi Gujarat. gives 700 rhymes the reception HEAVEN the 
Great Poet his colleagues. Nice non-stop reading Prof. Buch M.A. 

Price Re. 1-2-0. 

BARODA—India’s Leading Oldest Anglo-Vernacular 

INTERNATIONAL Monthly Publicity Journal, Subn., Re. 


JAIDEVA BROS., ATMARAM ROAD, PUBLISHERS, BARODA 


OIL COLOURS 


Cheaper than our artists’ range, these 
colours, all brilliant, glowing, and 
smooth texture, have been specially 
prepared for the students who are making 
study art. They are obtainable 
from all recognised dealers who have 
colour chart available show you. 


TRADE MARK 
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BIRD PHOTOGRAPHER 
INDIA 


Royal 8vo 150 photographs. 


This book includes outstanding collection Indian bird photographs, 
possibly the best far assembled any book. During his thirty-four years’ 
service India, Lowther missed opportunity studying and photo- 
graphing India’s rich and varied bird life. His efforts were rewarded the 
acceptance fifteen out eighteen photographs submitted for the Inter- 
national Exhibition Nature Photography London 1935-6. 


Bird Photographer India writes entertainingly his exper- 
iences. writes Indian birds found gardens, river beds, about 


marshes and ponds, and also eagles, owls, vultures and birds sought 
sportsmen. 


OXFORD UNIVERSITY PRESS 
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NEW EDUCATIONAL BOOKS 


FOR TEACHERS 
THE PRINCIPLES ARITHMETIC 

Examination school level the fundamental Ideas 
Arithmetic, the analysis and synthesis the calculating processes 
and how these processes may best approached and presented 
young children. 


FOR STUDENTS 
THE BROAD HIGHWAY ENGLISH 
Bk. 2s. 3d. Bks. II-III 2s. 6d. Bk. 2s. 9d. 
complete and very carefully graded course study for the 
post-primary years pupil’s school career. 
ENGLISH FOR ENJOYMENT Perry 2s. 6d. 
This book based the interests and enthusiasms 
children and presented lively and informal way. Fully 
illustrated with clear interesting and entertaining drawings and 
reproductions. 
THE POETS PROGRESS 7s. 6d. 
completely new Anthology the standard English Poets 
from the fourteenth century the present day. 
VERSE-LAND 
Bk. 1s. 11d. Bks. 2s. 2d. Bk. 2s. 6d. 
Anthology verse for pupils aged 11-15 years. 


THE MERRY MINSTRELS Perry Bks. 2s. 6d. 
gay and colourful collection poems which appeal 
children all ages. 
THE DRAMA MERRY-GO-ROUND-PLAYLETS 
Newron 
New and Ingenious Method for Personality Development. 
I-IV 2s. 6d. 
THREE DELIGHTFUL PLAYS FOR THE SCHOOL-ROOM 
THROUGH THE LOOKING-GLASS 1s. 
XMAS AND EASTER—By AND SMITH. 3d. 
BRIEF SURVEY BRITISH HISTORY 
new edition revised the beginning the Second 


World War. 
BLACKIE SON BOMBAY 
(INDIA) LTD. CALCUTTA 
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WHAT EAT AND WHY 


GANGULEE 


and nutrition.’ Hindustan Review 


‘Dr Gangulee, acknowledged authority 
the subject deals exhaustively 
with the question food values.’ 

The Cochin Argus 
‘He shows unmistakable language just 
what the deficiencies the ordinary 
Indian’s diet are.’ Capital 


OXFORD UNIVERSITY PRESS 


From Cave Painting Comic Strip 


KALEIDOSCOPE HUMAN COMMUNICATION 


Pp. 288 

Lancelot Hogben presents this book fascinating synthesis 
the record man’s self-education. gives the whole long story 
man’s methods communicating with his fellows. new, dif- 
ferent and exciting inquiry into the history mankind. 

The masterly narrative, shot through with brilliant flashes wit 
and opinion, documented with over 200 illustrations—20 pages are 
full colour—chosen Marie Neurath, Director the Isotype 


Institute, who has spent lifetime learning from, and teaching by, 
pictures. 
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ELEMENTS EDUCATIONAL PSYCHOLOGY H.R. Rs. 
This the second title Longmans’ Theory and Practice 


Teaching Series and designed textbook for use Indian 


universities and teachers’ training institutions. 


TESTING SCHOOL CHILDREN 6d. 
challenging study the use intelligence and other tests 
education. 
THE TEACHING MODERN LANGUAGES Incorporated Associa- 
tion Assistant Masters. 10s. 6d. 
balanced survey the ideals and practice modern language 
teaching the Committee practising teachers. 


PLANNING THE LESSON Green. 
practical handbook modern methods planning lessons 
schools various types. 


TEACHING SERIES GUJARATI 


Two valuable method books experienced teachers. 


INTO THE Lovepay 5s. 
critical and stimulating account the Emergency Training 
Scheme for Teachers launched England 1943. 


Presents for the first time historical outline various forms 
part-time education Great Britain single volume. 
PHYSICAL ACTIVITIES FOR BOYS’ SCHOOLS 6s. 
Provides comprehensive scheme work suitable for conditions 
likely found almost any secondary school. 
PHYSIOLOGY AND ANATOMY PHYSICAL TRAINING 
Rs, 
LONGMANS’ MATRICULATION ALGEBRA (Alternative Edition) Rs. 
lucid textbook covering the syllabus for High School classes 


Bombay with special and comprehensive treatment topics 
like Graphs. 


pupils. 

AIRCRAFT and (Merlin Books Series) 3s. 


Describes (1) The history and romance; and (2) The Science 
flight. 
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Bombay Calcutta Madras 


